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Abstract
 This paper explores the education of minorities in America.  Educating minorities has often caused tension in the American education system since the early establishment of the United States.  Religious groups felt that it was necessary to assimilate all cultures into the mainstream values that had been established by the predominant white society.  This also resulted in conflict over education as newer groups from different cultures moved in the United States.  Educators continue to address issues that limit the achievement of minority students in the American education system.  Research shows that different methods may be needed to fully help students from minority cultures learn and develop in schools today.
Searching For Equality:  The Education of Cultural Minorities


America is often referred to as a melting pot.  The United States is a country built by immigrants with cultural diversity.  The European white culture formed the basis of the American society and developed an accepted culture that expected those who were already in America to assimilate into the dominant culture.  Religious groups wanted to bring Native Americans into the American culture by educating their children.   Educators thought “The best way to “Americanize” Native American children was to remove them from tribal setting and provide them with a strict program of cultural transformation.” (Kauchak & Eggen, 2011).   This created extreme tension between the two cultures and did not create an effective program to educate Native American children.  An effort to give equal education to African American students was implemented with separate but equal education programs in America after the Civil War.  Kauchak and Eggen (2011) cited E. Gordon as reporting that this policy was better described as separate but unequal.  Expenditures for African American students in the south in the 1940’s were one-fifth of those for white students.  While integration has helped to resolve some of these concerns, many inner city schools still see unequal funds for students and a higher minority population.   The idea of a melting pot has become a myth.  Emihovich noted that educators are beginning to recognize that the United States is less of a melting pot and more of a “tossed salad” of many different cultures living together (as cited in Kuder, 2008).  


Kuder (2008) explains that while the outcome of the debate is undecided teachers must deal with the reality of the fact that schoolchildren come to classes with many different cultural norms and varying values.  This tension has increased as newer groups have moved into the United States.  Diversity enriches the school community and yet it can create new problems.  A problem as simple as how to celebrate holidays to honor children from different cultures is widely debated in schools.  Is it equitable to only celebrate Christian holidays?  Or is it more equitable to also celebrate Muslim, Hindu, and Buddhist holidays.   We might be willing to accept the idea that people want to celebrate the cultural diversity in schools, but how do we handle the problem of diverse language at school.  We have to ask the question is it equitable to require all students to only use English at school or should we focus on more bilingual education?  How to make education equitable for all students has been an ongoing topic of concern since the first religious groups tried to assimilate the Native Americans.


.   Kauchak and Eggen (2011) point out that Asian students seem to fare better than some of the other minorities because they achieve higher scores in school.   This may be related to the values placed on education by the families of these students.  But this can also be a misleading fact since it often depends on the Asian culture students come from.  Those from Chinese or Korean groups score higher than those from Cambodian or Hmong groups who face higher poverty rates and language barriers.  Another group that has experienced problems in the education system is Hispanic students who are the fastest growing minority group in America.  Students from this group often enter the school system with limited English skills.   Language differences seem to create many inequalities in their education.  Since they often retain their native language, they tend to score lower on tests in school and drop out at a higher rate than English speaking students.  Educators need to look at several areas to try to level the education field for minority students.


Barrera & Corso (2003) present three areas that educators should consider to help equalize education for minorities.  These include the areas of communicative-linguistic, personal-social, and sensory-cognitive.  They point out that teaching is based on effective communication and language is the primary way for exchanging ideas.  One of the ideas they suggest is for educators to determine the language that is best for the student to learn in.  Educators may feel that families are limited in English, but should also consider the fact that as educators they are limited in the family’s primary language.  Looking for ways to use translators or learning techniques to teach English Language Learners should be a high priority for a teacher.  


Personal-social interactions are based on relationships developed in a classroom.  Teachers often teach and interact according to the ways they have been raised and taught in their formal education.  The way they have been taught may not account for the different ways children are raised in other cultures.  An important aspect to making more opportunities to develop these relationships is to consider “the amount of auditory, visual, or tactile stimulation” encouraged in minority families (Barrera & Corso, 2008).  Researchers point out that social aspect of a classroom is reinforced by a consistent set of routines for children.  Using routines means that second-language-learning students are able to pick up cues from English-speaking students as models even before they understand the language being used around them (Tabors, 2008).   When students feel comfortable in a classroom, they are more ready to begin to learn on an academic basis.
Barrera & Corso (2008) point out teachers must also consider families’ preferred strategies for acquiring new knowledge. The classic method of using lecture in classes may be in direct conflict with cultures where children learn by observing and doing.  Teachers also need to be aware of how families deal with problem solving and decision making.  While there have been many strides made to create equality for minority students, future teachers will benefit from continued education that addresses the strategies available that will help them increase student participation in regular classes. 
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